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1 
Engine Tha t Could. 11 After preliminary instruction on ho1rr 
to make the 11 t h 11 sound, the tea cher told this story of a 
little blue enz,ine \·rho carried carloads of Christma s toys 
over a high , h i gh mounta in . As he climbed the mounta in he 
repea ted, "I t h ink I can, I thin~ I can, I t h i n."!{ I can •••• fl 
This ref r a in 1-vas supplied b y the pupil for perhap s t~>renty 
repetitions, and t hen the teacher finished telling t he 
story. Asking the pupil to retell the s tory was a good 
method of reviewing t he lesson in the next meeting . 
In making a prelimina ry exam i n ation of some of 
the other ch ildren's cla ssics it bec a .. l!le apparent t hat t h ere 
were many stories which might be useful for speech work. 
Not only vmre some "loaded" with certain sounds, but others 
seemed ideally suited for work in pitch and volume. It 
occurred to the v'rriter that such material might also have 
an important use in auditory stimulation, and gradua lly the 
plan for this project evolved. 
I 
I 
Although none of this material has been systematic- ;v' 
ally u s ed in a teaching situa tion, it seems that materia l \ il 
. lj 
I 
\ I 
such as these, in which the motivation is inherent in the 
I 
materi a l its s lf, could be useful not only in a clin ical \ 
situa tion but a lso for the classroom tea cher vrho i s 
pres : nting a speech progr am . 
1 
Walter Piper, The Little Engine Tha t Could, 
Platt & Mo~, 1930. 
Nel'l York : 
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THE (R) SOUND 
Brown, Margaret Wise and Hurd, Edith Thacher, Five Little 
Firemen. 
Ets, 
New York: Simon and Schuster, 1948. 
Little Golden Book. 
(Junior Reviewers, ages 2-5.) 
Medial and final (r) in 59 occurrences of the words 
11 fire 11 and 11 f1remen. 11 
Na.rie Rall, In the Forest. 
New York: Viking, 1944. 
(Eaton, ages 4-7; Junior Reviewers, ages 2-5.) 
Drill on medial and final ( r) in the refrain, "when 
I went fo_£ a walk in the forest." 
"Renny Penny, 11 found in Joseph Jacobs, En~lish Fe.iry Tales, 
New York: Putnam, n.d., pp. 118-1 1. 
(Eaton, ages 9-12; Junior Reviewers, ages 4-8.) 
Practice in medial ( r) in 11 Turkey-Lurkey. 11 
"Master of All Masters," found in Joseph Jacobs, English 
Fairy Tales, 
New York: Putnam, n.d., pp. 230-231. 
(Eaton, ages 9-12; Junior Reviewers, ages 4-8.) 
The words 11 cockalorum 11 and 11 pondalorum 11 might be 
useful in drilling medial (r) if the rest of the 
sounds in them could be correctly made. 
Payne, Emmy, Ka ty No~Pocket. 
Boston: Houghton, 1944. 
(Eaton, ages 6-8; Junior Reviewers, ages 2-5.) 
Medial ( r) occurs 10 times in the word "kangaroo ·~" 
Dr. Seuss, And To Think That I Saw It On Mulberry Street. 
New York: Vanguard, 1937. 
(Eaton, ages 4-8; Junior Reviewers, ages 6-9.) 
Drill on medial ( r) in "Mulberry Street, 11 
occurring 18 times. 
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the response to the wolf. If there is only one pupil, he 
may take the role of all three pigs and he must answer 
"Not by the hair of my chinny chin chin" every time the 
wolf asks to be let in. (The houses can be located in 
different parts of the room, - under a table, behind a 
chair, and so forth.) 
It must be remembered that it is usually the 
teacher, · and not the children, who tires of repetition 
of the same story. The importance of the pupirs being 
familiar with the story before it is used in this 
specific kind of speech work cannot, in the opinion of 
the writer, lbe ovevestimated. A child hearing it for 
the first time will rightly be more :lnterested in the 
dramatic aspects of the story than in isolating sounds. 
And in the first presentation it is the teacher's job to 
highlight the dramatic interest so that he will want to 
repeat it himself. After the story becomes an old 
friend, (and perhaps for some pupils it will already be 
one before they come to the clinic), it may be twisted 
about for the teacher's purpose. 
Some of the stories have been presented for 
different sounds. In this case the teacher may wish to 
wait to present it for the most difficult sound, or she 
may prefer to present it for each of the sounds in turn, 
challenging the pupil or pupils to 11 find the new sound 11 
48 
in each story. 
Besides informal drematizations of the stories, 
having teacher and pupils take different roles, the 
procedure may be varied in any of the following ways: 
1. 
2. 
Ask the children to clap their hands every 
time they hear the given sound. 
Use flashcards of words or pictures of words 
with this sound and ask different children to 
supply the correct word in the course of the 
narrative. 
3. Ask the children to listen carefully for the 
given sound in the story, and to tell the 
words they heard with this sound at the end 
of the story. 
4. If the pupils can read well enough to take 
turns reading parts of the story aloud, have 
them do so and ask the listeners to count 
the number of times they heard the given sound. 
These procedures must be varied in terms of the 
story being use d. Some stories have refrains such as 
that of "The Story of the Three Little Pigs" and lend 
themselves to dramatization more readily than others where 
the given sound may occu 'r in a variety of key words. 
I n the case of the latter, flashcards, or a list of these 
words on the board, will probably be a better method of 
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Children have preferences in literature to just as great 
an extent as adults. Although the rough age levels given 
by Eaton and the Junior Reviewers are indicated, it will 
readily be seen that there are often extreme discrepancies 
between the two. The final decision about the suitability 
of each story will have to remain with pupil and teacher. 
The lack of more adequate classification as to age and 
interest level is to be regret ted. The writer considerea-·· 
giving a short precis of each story but decided that 
space did not permit this, and that a large number wo-uld 
be familiar to teachers, anyway. 
Ultimately the usefulness of these teaching tools 
will depend on the pupils' needs and the teacher's 
ingenuity. It is the writer's belief that stories such 
as these could be important factors in motivation in 
speech work. 
Sounds not included in this analysis are the (-r..r), 
(wh), (y), (zh), and vowel sounds. This is probably the 
cause of the l-rriter's oversight rather than the in-
adequacy of the literature. The field of children's 
literature is a vast one, however, and the selections 
in chapter IV and the appendix represent only a small 
proportion of those recommended by Eaton and the Junior 
Reviewers. 
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Woolley, Catherine, David' s Railroad, New York: Morrow, 
1949. 
_______ , Two Hundred Pennies, New York: Morrow, 194?. 
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